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PREFACE

The General Education system in Kerala is passing through a stage of immense
and remarkable changes as a result of ‘Podhu Vidhyabhyasa Samrakshana Yajnam’
started with an aim to impart quality education to all our children. The mission has
initiated several innovative programmes to improve the academic status of the schools.
Enrollment of students in schools has improved a lot recently. Even then the society
prefers English medium divisions for their wards instead of Kannada/Malayalam
divisions. When we analyzed the enrollment status of last two three years, we could find
increasing trend in English medium divisions of many of the schools. It is in this context
we decided to study the various aspects of learning and teaching in English medium
classes of general scools.

The present study, “A study on the problems of student learning and
classroom transactions in English medium upper primary classes in
Kasaragod district is one of the initiatives of DIET Kasaragod as part of the specific
Research project of the State Government. The study was initiated and completed by a
team of faculty members of DIET Kasaragod and selected teachers of the district within a
limited period of time. The study has its own limitations due to very limited time allowed

to complete it.

I sincerely acknowledge gratitude to the District Research Committee members
who guided the study within the stipulated time. I appreciate all the study team members
who took much pain to collect the data and complete the study. This study findings may
be useful to educational functionaries and other agencies for planning and implementing

future programmes with more precision and efficiency.

P. JAYADEVAN
Principal, DIET Kasaragod
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CHAPTER-I

INTRODUCTION

The English Education Act 1835 was the legislative Act of the Council of India. It
was to support government establishments; they started teaching a western curriculum with
English as the language of instruction which eventually led English to become one of the
languages of India. They wanted to create a group of people Indians in blood and colour but
English in taste, in opinions, in morals and in intellect. Still in this twenty first century we are

generating not away from that tradition and culture

The British started here to fulfil their needs and aspiration. The ruling British
developed a curriculum so as to produce an English knowing working class to support their
administration. The first English medium school started in Kerala two hundred years back. St.
Francis church L P School Kochi was the first English medium school in Kerala. It was
established by Rev. Judeson a Christian missionary .The primary aim of the school was to
provide basic education to the children of the British soldiers. Later this school was converted

into Malayalam medium.

Government policy changes which had some indirect effects on the promotion of
educational activities can be traced in the first Reform Bill of 1832. It paved the way for
English medium education .Abolition of the East India Company’s trading powers and the
removal of appointment barriers of Indians in the company encouraged the English medium
education. A few English medium schools were established in 1834. The government itself
started an English medium school the Raja’s free school at Thiruvananthapuram.
Establishment of a number of government schools followed subsequently can be found in

the’. nittu’(orders)issued by the government.



Learning is experiencing. This is a world reckoned theoretical aspect of learning
psychology. A child cannot experience anything in a second language in the real life. Every
society has its own language and culture. They acquire knowledge and experience from their
surroundings through frequent interaction and discourse in their mother tongue. When a child
is admitted in an English medium school he/she is abruptly taken out from his/her daily life to
a highly unnatural and unreal situation .Actually the schooling system prevailing in our
country itself is unnatural and artificial even if it is mother tongue medium school. When the
medium of instruction also changes it adds to the confusion of the child. In this entirely

unfamiliar and unfriendly atmosphere a child cannot generate or construct knowledge.

Government of Kerala established a number of schools, along with that encouraged
private party to establish schools. This has resulted in the opening of missionary schools in
various parts of the state. Missionaries devoted special attention to spread English education.
English has a wide spread prestigious status in our society. It has a crucial role in education
right from the primary level. At the college level English remains as the medium of
instruction .Besides for professional courses entrance examinations are in English
.Proficiency in English is inevitable to get through entrance examinations either in the
national level or the state level. Furthermore mastery over English language has decisive role

in appearing for the other national level tests for both higher studies and employment.

As the learning achievements of the children after the school level education is pitiably
poor there is a belief that the minority, less than five percent coming out of English medium
schools often perform better in the above mentioned competitive examinations. This has been
the condition over the last twenty five years. So the clever social class who are vigilant to
grab the educational opportunities for their sake show a craze to ensure that their wards are
in English medium schools.This paved the way for mushrooming of English medium schools

in our state .Besides it appears that sending children to the so called English medium schools
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is a symbol of social status. The western styled school uniform, the imposed discipline of the
children creates an attraction towards English medium schools. The point of losing credibility
of the main stream education also makes matters worse. Children of these schools go to the
school early in the morning and return late in the evening .This is due to the conveyance
arrangement made by the school authorities with a view to fetching children from a very vast
catchment area .This turns to be very torturous for children as they are forced to sacrifice all

the occasions of their playtime and natural activities at home.

To make matters worse all the children with few exceptions are subjected to undergo
tuition at home or in the tuition centres. This makes the life of children miserable. This
extreme sacrifice by the parents with a view to provide better English education for their
wards made no positive result. The learning outcome of children in English medium schools
is not encouraging. However, instead of promoting mother tongue medium schools the

society knowingly or unknowingly sending their children to English medium schools.

Globally there are 50-75 million marginalised children who are not enrolled in schools.
Children whose primary language is not the language of instruction in school are more likely
to drop out of school or foil in early grade. Research has shown that children’s first language
is the optimal language for literacy and learning throughout primary school (UNESCO 2008).
In spite of growing evidence and parent demand many educational systems around the world
insist on exclusive use of one or sometimes several privileged languages. It is not hard to
grasp all that is at stake ;parents not enrolling their children in school at all, children not able
to engage successfully in learning tasks ,teachers feeling overwhelmed by children’s inability
to participate, early experience of school failure and so on. Some children do succeed,
perhaps through a language transition programme that helps them to acquire the language of

instruction. But there is the risk negative effects where by children fail to become



linguistically combatant members of their families and communities and lose the ability to

with their cultural heritage. Increasingly it leads to an in ability to communicate.

Fifty years back there were only mother tongue medium schools in Kerala
dominantly. But due to middle class vanity, globalisation, affinity towards western culture,
diminishing quality in Kerala public education system, bad infrastructural facilities provided
in the public schools, commercialisation in the field of education, withdrawal of the
government from supporting public education, increased parental aspirations and various
other communal interests promoted English medium education in our state. In the early
nineties a lot of English medium schools mushroomed all over Kerala only on commercial
interest. The then Kerala Government also supported and gave recognition to these schools.
But when we look into the psychological impact of second language instruction and learning
of core subjects like mathematics and science at primary level, it is totally unnatural and
absurd. The natural instincts of the kids were killed due to the unfriendly and unscientific

approach in the beginning itself.

Now a days the competition between unaided English medium schools and government
run schools is in high altitude. Between the last two years one and a half lack excess children
were enrolled in public sector schools .But due to the social pressure most of the schools
started English medium parallel divisions to cope up with the parental aspirations. Even
though the government is not providing enough support to the English medium teachers and
students. There is no specific teacher empowerment programmes for English medium
teachers and there isn’t any pre service training in this aspect. The teachers are not provided
with handbooks or any other support materials. Five years back there were no separate text

books for English medium classes at the lower primary level.



The schools selected their own syllabus and taught it. Actually the government
prescribed to begin the English medium only when there were enough children for two
mother tongue medium divisions. The educational officers should verify the roll strength. But
in due course within two three years the regional language (Kannada/Malayalam) divisions

become weaker and weaker and slowly disappears.

In this particular context DIET KASARAGOD has decided to study the problems
related with learning and transaction in English medium upper primary classes of schools in

Kasaragod District.

1.1. Need and Significance of study

During the last 10 years most of the schools under the department of general education,
Kerala has started parallel English medium divisions in their schools due to shortage of
admission in the mother tongue medium classes. Actually the schools administration system
is not at all equipped to handle this situation. The fact is that teachers are forced to handle
English medium classes. They didn't get any pre service or in-service training in this
particular area. Most of the teachers are not at all confident enough to communicate in
English. They are not familiar with the scientific terms related with the Core Subjects. Many
of the teachers are just reading and translating the text books. Some of them use some private
publications for reference. Moreover they are not getting any support from the system. The
teacher training agencies like DIET, SSA, RMSA are giving training and support materials
for the mainstream mother tongue medium teachers only. The SCERT Kerala prepares hand
books and additional materials only in the mother tongue. Due to all these reasons, the

teachers who are assigned to teach in English medium classes are in helpless situation.

We feel that children studying in English medium classes are facing lot of problems in
their learning process and teachers are also facing serious challenges in the transaction of
core subjects in English medium. In these circumstances DIET Kasaragod with the support of
practicing teachers decided to take up the responsibility to undertake a study on the problems

of student learning and classroom transaction in English medium classes.



1.2. Title of the Study

“A STUDY ON THE PROBLEMS OF STUDENT LEARNING AND CLASSROOM

TRANSACTIONS IN ENGLISH MEDIUM UPPER PRIMARY CLASSES IN KASARAGOD
DISTRICT”.

1.3. Study Objectives:

1)

2)

3)

4)

5)

The following objectives were set for the present study.

To study the present status and trends in student admission in English medium classes
at upper primary level.

To study the problems prevailing if any in the learning process of students in
English medium classes at upper primary level.

To study the transactional issues if any facing by the teachers handling classes in
English medium at upper primary level.

To study the differences if any between Govt. and Aided schools in terms of the
problems of classroom transaction by teachers in English medium classes at upper
primary level.

To find out the differences if any between students studying in English medium
Classes and students studying in mother tongue medium classes at upper primary

level in terms of getting- facility, priority and consideration in schools.

1.4. Definition of the Key terms

a.

Class room transaction: Refers to the teaching-learning process that encourages
children to participate in classroom activities and create situations in the class room

where by students are able to construct knowledge.

Student learning: The process of class room learning by students in subjects-

mathematics, social science and basic science in Upper Primary classes.

English Medium: An English medium is that one uses English as a primary medium of
instruction in a class room, particularly where English is not the mother tongue of the

students.

Upper primary Classes: Classes from 5th to 7th are normally considered as Upper

Primary level in Kerala.

1.5. Limitations of the study



The aim of present study is to investigate the problems of student learning and class
room transactions in English medium upper primary classes in Kasaragod District. The study
will be limited to conduct on a representative sample of standard V pupils of 35 schools.
Even though many factors are involved in the transaction of curriculum in English medium;
the present study will be confined to fifth standard students of 35 schools having English
medium classes at upper primary level in Kasaragod District. This will be with the notion that
standard V will reasonably represent the upper primary school pupils. The subject selected
for the study comprises three core subjects viz. Mathematics, Social Science and Basic
Science. The generalisable facts of the study may be limited to the extent of the sample. All
possible precautions will be taken to attain the optimum degree of accuracy in respect of

these factors.



CHAPTER 11

THEORETICAL OVER VIEW

Languages are important in the life of any nation. The members of a social group need

language to communicate with each other and for all social purposes, for public administration, for

commerce and industry, for education and so on.

"Language is intimately tied to man's feeling and activity. It is bound up with nationality,

religion and the feelings of self. It is used for work, worship and play by everyone, he be beggar or

banker, savage or civilised". (Lado 1986 : 11)

Ours is a country with Multilingual, Multicultural and pluralistic milieu. An individual can

function best through the language which he acquires natively, i.e., the mother tongue. The social

aspirations can best be fulfilled when they are allowed to function through the mother tongue.

Therefore it is natural to think of mother tongue for the purpose of education. But the necessity to

have a common language for interaction has lead to the learning of English. Though a foreign

language, English occupies a unique position in Indian educational system.

Even after independence, it continues to be a major language having a prestigious position

in our society.

2.1. HISTORY OF TEACHING ENGLISH IN INDIA

English has become an integral part of Indian life thanks to the historical legacy. Now
English plays a vital role even in the life of a common man. Two hundred years of its contact has

brought about such a status. English was first introduced with British rule. It was materialised by



the granting of 1813 charter with the strenuous effort of Charles Grant. But the language policy of

British India was the after effect of Lord William Bentinck Macaulay's Education Minutes of 1835.

The same status was maintained till 1950 when the constitution of India proclaimed that

after 1965. Hindi would be the official language. But due to the strong provocation from the

southern state. The parliament passed Official Language Amendment bill-1967 making English as

associate official language of India. The successive Education commissions in India underlined the

importance of English Education in India. The University Education Commission stressed the need

of continuing English for federal business until regional languages are promoted equally. The

Secondary Education commission recommended that English should be kept as a compulsory

subject at the secondary stage. The Kothari Commission report put forth a very comprehensive

suggestion. It advised to extend the 'three language formula' devised by the central Advisory board

of education in 1956 to the University level. However, due to the socio-political reasons English

language holds an unchallengeable position in the Indian mindset. Therefore English is a

compulsory subject in the school and colleges of all the states of the country. Besides, English

continues to be the medium of instruction in the Universities and National level educational

institutions.

One of the biggest concerns of educators across the world, and especially in India, is making

the present generation learners future-ready. India is relatively young as a nation with around 28

million youth population being added every year. More than 50 per cent of its population is below

the age of 25 and more than 65 per cent are aged below 35. In 2020, the average age of an Indian is

expected to be 29 years, while it will be 37 for China and 48 for Japan. However, India's high youth



population won't be of help to the economy if universal education is not achieved all over India.

The main problem India now faces is that all the pedagogical innovations are fit to improve

the quality of urban education while the rural learners and their education remain largely neglected.

With 65 per cent of the population residing in rural India, education there truly deserves much more

attention, especially when it is plagued with so many problems - dearth of teachers, teacher

absenteeism and poor quality of teachers (India Today).

Most of the schools in rural areas are run by the government. They appoint ad hoc teachers,

instead of permanent ones, who are poorly paid as compared to the huge remuneration of a full-time

Trained Teachers. Moreover, promising career prospects, which is quite a motivation booster, is

almost nil for the non-permanent teachers. This leads to dissatisfaction, eventually resulting in a

dearth of teachers because they move away to more permanent jobs. There are many private

teacher-training institutes in India, but the quality of the training they provide is dissatisfactory.

Continuous professional development is a motivator for teachers, and enough attention is needed in

this regard. Many remedies such as surprise school inspections, teacher-training courses etc. have

been attempted to salvage the rural education scenario.

The government has launched a couple of projects in the school education segment. E-basta
aims to make digital education via tablets and computers accessible to learners in rural areas.
Digital learning can help develop critical thinking skills. The project aims not only to benefit
learners in learning concepts, but also to make them comfortable with technology. Steps are
already being taken to introduce digital aids in preschools. Though digital aids can never really

replace teachers, initiatives of these kinds can make quality content available to them.
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Rashtriya Madhyamik Shiksha Abhiyan (RMSA), in partnership with state governments, is
dedicated to enhance the capacity of all teachers in Information and Communications Technology
dACT).

Many teachers are not tech-savvy, and the teacher-training courses never really prepare
them to handle digital aids in classrooms. Such schemes can go a long way in keeping them
motivated besides improving their competence. Performance trends reveal that urban learners
always secure better grades than their rural counterparts. It is not calibre that affects their
performance, but the resources and opportunities available to them. Again, we cannot say that
teaching is not a motivating profession. There are truly passionate teachers out there to make a
difference. However, poor remuneration and inadequate training are discouraging.

Technology, on its part, has the potential to positively affect the quality of education, and also to

break the digital divide plaguing the system.

2.2. HISTORY OF TEACHING ENGLISH IN KERALA

English education was deep-rooted in Kerala since the first half of nineteenth century. In 1917, Her

Majesty Rani Parvathi Bhai issued a proclamation that education is the responsibility of the state.

This was a turning point in the educational history of Kerala. The adoption of KER in 1959 paved

the way for Universal Education in Kerala. During the colonial period, medium of instruction in

most of the schools was English especially in schools started by Missionaries.

Historically, Keralites migrated to different parts of the country in search of employment;

Obviously a minority went abroad also. English education proved itself to be helpful to them to a

great extent. This created a belief that English proficiency is inevitable for going outside Kerala

though the fact is that this only a minority go abroad seeking jobs. Therefore, English has been a

11



mandatory subject in school education for years. Teaching of English starts in standard I in all the

government schools, government aided schools and recognised unaided schools, where the medium

of instruction mother tongue or the regional language. At the same time, there are a few schools

among them where the medium of instruction is English. In addition to this, there are a number of

unaided unrecognized schools where too English is the medium of instruction. Thus English is a

compulsory subject in the school curriculum. In the mainstream, English is introduced in class I

whereas the other second language, Hindi is taught from class V.

2.3. PEOPLE'S CRAZE FOR ENGLISH

English has a wide spread prestigious status in our society. It has a crucial role in education

right from the primary level. At the college level English remains as the medium of instruction.

Besides, for professional courses entrance examinations are in English. Proficiency in English is

inevitable to get through entrance examinations either in the national level or the state level.

Furthermore, mastery over English language has a decisive role in appearing for other

national level tests for both higher studies and employment as the learning achievements of the

children after the school education is pitiably poor, there is a belief that the minority, less than five

percent coming out of the English medium schools often perform better in the above mentioned

competitive examinations. This has been the condition over the last twenty-five years in our state.

So the clever social class, who are vigilant to grab the educational opportunities for their sake, show

a craze to ensure that their wards are in the English medium schools. This paved the way for the

establishing of the English medium in our state. Besides, it appears that sending children to the so-
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called English medium school is a symbol of social status.

English-medium education system is one that uses English as the primary medium of

instruction. Particularly where English is not the mother tongue of the students. English language

had been introduced in India by the British. Now, knowing English has become vital for the

following reasons:

1. It is the language of computers.

2. It is the language of business across globe.

3. It is the language of Science and it is the language the world speaks. Lack of fluency in English

can be a huge hindrance in the future.

As most of the parents wish their ward to be taught in English medium, our government has

gave permission to start English medium classes with the so called government and government

aided schools. In English medium classes, early introduction of this language help to build comfort

with language. Sometimes parents do over emphasize English language. The bottom line is that we

need to teach our kids in English because it is vital for their future and for that we must start early.

All this is great, but we still need to consider that children learn at their own pace. Also English is

not the only thing that they have to learn at school. So we need to strike the right balance in

introducing the kids to a new language .For the common man, the education of his child is not the

only first priority. He is bound to send his child in the nearest school. He does not have any other

way out. Consequently, this majority does not have any alternative in the educational practice other

than opting these schools. So the minority in English medium schools claim that they hold upper

hand, among the schools. But the fact is different. This is a minority comparing to the total number
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of students in the main stream. However, an impression has been created in our state, by the media

and opinion makers that everything is okay in English medium schools. But it may be noticed that a

substantial difference is not visible with regard to learning achievement between the Malayalam and

English medium schools.

2.4. PROBLEM FACED BY ENGLISH MEDIUM TEACHERS OF KERALA

In English medium schools all the core subjects are taught in English. Analysis of the school

achievements of students showed that, students in English medium classes under general education

department of Kerala do not show high proficiency in core subjects compared to the students in

Malayalam medium classes of the same school. In analysing problems in mathematics, in

interpreting scientific issues, in generalising matters in social science etc students meet difficulty.

While analysing the achievements in core subjects it is clearly visible. The teachers working in

English medium classes are not confident to teach the core subjects in English. This is because

these teachers are compelled to teach these subjects .After starting English medium classes with

Malayalam medium schools they have no other option. They have not received any practice or

enrichment training in pre-service or in-service level to enhance their communication skill in

English. They find difficulty in describing, explaining, evaluating etc. Considering all these matters

it is found that a study related with this issue is relevant.
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CHAPTER-III

METHODOLOGY OF THE STUDY

3.1. Research Design and Procedures used

Survey research method was used in the present study. The entire process and
procedures of the study were worked out by experts in a series of workshops. Experts in the
field of educational research were attended right from the visioning workshop to support the
study team. The expert members were Dr. PV Krishnakumar, Sri CM Balakrishnan and Dr.
Ravi. A study team under the leadership of Dr. P. Bhaskaran (Sr. Lecturer IFIC) and Sri V.

Madhusoodanan (Lecturer IFIC) was constituted for the research work.

The objectives of the study were subjected to detailed analysis and a set of research
questions were identified for developing the tools and strategies of the study. In the next level
the research questions were prioritised and short listed for further analysis. Based on the
research questions study areas were fixed for each of the objectives. Sources of data,

sampling procedure and instruments of data gathering were identified.

3.2. Sources of Data
The sources of data for this study were teachers, students, heads of schools, and
parents. The actual class room process of teachers, the responses of teachers, students,

headmasters and parents were identified as sources of data for this study.

3.3. Sampling Procedures

This is a qualitative research aimed at examining the use of English as a medium of
instruction in upper primary level in terms of students learning process and teacher
transaction. The study will be conducted on a representative sample of Standard 5 students of

selected schools of all seven sub-districts of Kasaragod district. The sample will be selected
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by random sampling techniques giving due representation to factors like locality (Northern

and Southern) of the schools, type of management of the schools (Govt. And Aided) and sub

samples — boys and girls, male and female of teachers.

3.4. Distribution of sample

Type of schools Teachers Students
1\SJ:; Sub-District ‘ Boys ll\sfys Girls gll;ll?
. Govt. | Aided | Male | Female | ppglish K;rll/. English Kan.
Medium Medium Medium | pedium
1 | Cheruvathur | 0 3 3 2 25 25 25 25
2 | Chittarikkal | 2 2 2 3 25 25 25 25
3 | Hosdurg 2 3 3 2 25 25 25 25
4 | Bekal 2 2 2 3 25 25 25 25
5 | Kasaragod 3 1 3 2 25 25 25 25
6 | Kumbala 2 2 2 3 25 25 25 25
7 | Manjeshwar | 0 4 3 2 25 25 25 25
11 17 18 17 175 175 175 175
Total 28 35 350 350

3.5. Instruments of Data Gathering

The following were the tools used for this study.

1. Questionnaire for teacher response

2.Interview schedule for heads of schools

3.FGD for Parents

4.FGD for students

5.Observation tools for class observation.

6.Tool for desk analysis

T-1: the questionnaire for teachers was intended to capture data regarding issues of teachers

planning, class room process, student evaluation and assessment, use of teaching learning
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material, student’s classroom products etc. Questions are objective types giving multiple
options to the respondents. Teachers handling core subjects (Social science, basic science,

and mathematics) were the target group for Tool.1.

T-2: Interview schedule for heads of schools. This Tool was implemented among heads of 30
schools. The tool is intended to capture data regarding school facilities, school atmosphere,
SRG functioning, parents involvement in school activities, planning of school activities and

teachers performance.

T-3: Class observation schedule. Class observation was a major strategy for collecting data
from actual class situation. This tool was designed to collect data from both English and
Malayalam medium classes. The status of teachers planning, teachers actual class room
performance, issues related to class room transaction, student learning, student assessment,

class room product, use of teaching learning materials etc were the areas focussed in the tool.

T-4: FGD for students. Focus group discussion with students of English and Malayalam
medium classes of the 30 sample schools was conducted for gathering student’s feelings and
feedback about their class room performance, involvement in the class room activities,

quality of class room products etc.

T-5: FGD for Parents. A representative group of parents were identified from all the 30
sample schools for focus group discussion. The areas focussed in the discussion were-
parent’s assumptions and understandings about Malayalam and English medium classes, their
understanding about students interest and choice of medium, their understanding about

teachers performance and student learning in Malayalam and English medium classes

T-6: Tool for desk analysis. Documents related to school performance, teachers planning,

parental involvement, student’s performance, teachers planning etc were subjected to desk
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analysis. Teaching manual, class PTA minutes, student’s products, SRG manual, PTA

minutes etc were analysed and data were gathered.

3.6. Methods of data gathering

The study team including DIET faculty members were given orientation to familiarise
the tools and the strategies of data collection. A detailed process and strategy was developed

for data collection. The procedure developed for data collection is given below.

Time Activity/Process Out come

= Reaching the school
=  Meeting the HM, hand over the official
letter Setting the ground for data
9.30am |= Briefing about the programme, days time | collection
schedule and activities.
= Ensure assistance of a teacher for data
collection
= Make arrangements for FGD with parents
= Hand over Questionnaire to the teachers | Data collection in T-1
(handling STD V English medium classes)
10.15 for recording responses.
= Hand over format (Part 3 of T-2) to | Data collection in Part 3 of T-
HM/Teacher for collection of basic data | 2
about the school.
10.45 |= Class observation ( Mal & English medium) | Data collection in T-3

to (or one class in the afternoon) (Mal& Kan)
12.30
12.30 |= Interview with HM Data collection in T-2
(Part 1&2)
= Collect documents for analysis
1.00 = Observation of school and class room | Data collection in T-2 (Part 2)
facilities
1.45 =  FGD with students (5+5) Data collection in T-4
2.30 =  FGD with Parents (5+5) Data collection in T-5
3.30 to |= Desk analysis of documents Data collection in T-6

4.30pm |= Discussion with HM
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3.7. Field Investigation Schedule

SI. Name of school Sub-District Subject
No.
1 St.Pauls AUPS Trikaripur Maths
2 | PMSAPTSVHSS Kaikkotukadavu Cheruvathur Social Science
3 Kovval AUPS Cheruvathur Basic Science
4 | DHSS Kanhangad Maths
5 GHSS Kalichanadukkam Maths
Hosdurg . .
6 | GHSS Kakkat Social Science
7 RHSS Nileshwar Basic Science
8 | St. Mary’s AUPS Malakkallu Basic Science
9 | St. Joseph’s AUPS Karuladukkam Maths
10 | GHSS Chayoth o Social Science
11 | GHSS Parappa Chittarikkal Basic Science
12 | AUPS Kunnumkai Social Science
13 | SMAUPS Panayal Maths
14 | GHSS Periya Bekal Social Science
15 | HIAUPS Chithari Basic Science
16 | MPGVHSS Bellikoth Mathematics
17 | GHSS Kundamkuzhi Maths
18 | GUPS Thekkilparamba Kasaragod Social Science
19 | AUAUPS Nellikunnu Basic Science
20 | GUPS Koliyadukkam Social Science
21 | HFASBS Kumbla Maths
22 | GVHSS Mogral Kumbala Social Science
23 | GSBS Kumbla Basic Science
24 | NHS Perdala Basic Science
25 | SATHS Manjeshwar Maths
26 | AJIAUPS Uppala Manjeshwar Social Science
27 | SSBAUPS Aila Basic Science

3.8. Statistical Techniques

The data consolidated were analysed qualitatively as well as quantitatively. The
quantitative analysis was done through simple statistical procedure i.e. by calculating the
percentage of responses collected (graphical display, tables etc). A detailed analysis report

and findings were prepared through group discussion ad finalised the study report.
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4.1 OBJECTIVE-1:

CHAPTER - 1V

ANALYSIS OF DATA

To study the present status and trends in student admission in English Medium

Classes at UP level of Kasaragod District.

Table 4.1. Strength of students in Fifth standard on various years

Malayalam Medium English Medium
Year No. of No. of
School Total | Average School Total | Average
2016 - 17 25 1582 63.28 25 1579 | 63.16
2017 - 18 25 1473 58.92 25 1624 | 64.96
2018 - 19 25 1391 55.64 25 1864 | 74.56

The above table 4.1 indicates that during 2016-17 the strength of fifth standard
Malayalam students was 1582 (63.28). During 2017-18 and 2018-19 the strength of
students in Malayalam medium division was 1473 (58.92) and 1391 (55.64)
respectively.

The above table shows that there was a regular decrease in the strength of
students of the fifth standard in Malayalam medium classes at Kasaragod District.

In English Medium Divisions 1579 (63-16) students enrolled during 2016-17.
It was seen that 2017-18 the strength of students was 1624 (64.96) and during 2018-19
was seen as 1864 (74.56). The number shows that there is a periodical increase in the
strength of students from 2016 to 2018. The average enrollment during 2016-17 was
63.16 and the following year it was 64.96 and 74.56 respectively.

The above table indicates that there is a regular increase in the strength of

students in fifth standard of English Medium students in Kasaragod District.
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It was also seen that the difference between the strength of Admission in
Malayalam medium is -4.36 (2016 and 2017) and -3.28 (2017 and 2018).

But in English medium classes the difference between the strength of
Admission was +1.8 (2016, 17) and +9.6 (2017, 2018). The number of students
increased in the last two academic year in English medium classes was +151 (2017)
and +473 (2018).

From the above analysis it is inferred that there was a trend in student’s
admission in English Medium classes at UP level of general schools in Kasaragod

District.

Table 4.2. Occupational status of the English Medium students

. Number of Average
Occupation
schools percentage
Government Employ 22 6.82
Business 25 22.36
Coolie 25 27.72
Working out of state 24 16.13
Others 3 9.00

From the table 4.2, it is found that 35.72% of parents of English Medium
students belong to coolie workers. 25.36% of parents were from business group and
only 9.82% were from government sector. The parents working out of state was seen
as 18.19%.

The parents belongs to other occupational status was only 9%.

It was seen that majority of the parents were from the coolie/working class. The
percentage of parents from business class and working outside were less than coolie

workers. Very small percentage of parents is working in other categories.
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From the study it was revealed that there is a trend among the coolie workers to

admit their children in English Medium classes.

Table 4.3. Educational status of the English medium students

Education Number of Average
schools percentage
Up to SSLC 25 24.80
SSLC 25 27.04
Above SSLC 23 23.96

The above table 4.3 shows that 36.04% parents of English Medium students
SSLC having, 32.4% of parents of English Medium students were below SSLC and
31.56% parents of English medium students above SSLC qualification.

From the study it is clear that most of the parents of English Medium Students

passed SSLC.

Table 4.4. Socio Economic Status of the English medium students

Socio Economic Status Number of Average
schools percentage
APL 24 40.21
BPL 24 35.21

From the table 4.4 it is seen that 54.79% of parents of English medium students
belongs to APL family. From the analyze it reveals that socio-economic status of

English medium students are APL.
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4.2 OBJECTIVE: 2
To study the problems prevailing if any in the learning process of students in

English medium classes at UP level.

Table 4.5. Communication skills of children in English language
(Teachers’ Response)

Government Aided Total

Area
No. |Average| No. |Average| No. |Average| Min | Max

Confidence of

Children 26 | 44.00 | 42 | 46.95 | 68 | 45.82 5 95

Teachers
instructions are not | 24 24.88 | 41 | 21.10 | 65 | 22.49 3 70
followed

Peer Group could
not communicate 22 | 31.14 | 34 | 2791 | 56 | 29.18 1 90
freely

45.82% of the students are not able to respond freely in English. This shows
55% of the students are confident enough to interact in English in the class room with
the teacher. But 78% students are able to comprehend the instructions and task
assignments from the teacher.

When we consider free and fluent peer interaction and interaction with the
teacher in English nearly 70% of the students are competent enough.
When we compare Government and Aided schools in this regard the Government
schools are slightly ahead of the aided schools (2%). But if we consider (b) and (g)
indicators aided schools students are slightly ahead of Govt. Schools students. In the
area free interaction 72% of the aided schools students have no problem but in Govt.

Schools it is only 69%.
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All together when we consider the capacity of children in free and fluent

interaction 55% of the children have no problem in the real class.

Table 4.6. whether teachers’ instructions as part of classroom teaching are
followed by students (Medium of Instruction)

Malayalam medium English medium
Area
Very Good |Average Below | Very Good | Average Below
good average | good average
No. 2 22 3 0 3 19 5 0
Percentage | 7.41 | 81.48 | 11.11 0.00 |11.11]70.37 | 18.52 0.00

As per the table 4.6., 89% of the students are able to respond to the teachers

instruction properly in the Malayalam medium classes (good + very good). And in the

English medium it is only 81%. But 18% of the English medium teachers are average

in giving proper comprehensive instructions. In Malayalam medium and English

medium all the teachers are average and above in giving meaningful instructions in

meaningful situations. Malayalam medium students are following the instructions

from the teachers in a better way compared to the English medium students.

Table 4.7. whether teachers’ instructions as part of classroom teaching are

followed by students (Management wise)

Government Aided
Area
Very Good | Average Below | Very Good |Average Below
good average |good average
No. 2 14 6 0 3 27 2 0
Percentage | 9.09 63.64 27.27 0.00 [9.38|84.38| 6.25 0.00

When we consider Government and Aided schools in this aspect aided schools

teachers are better in giving meaningful instruction suitable to the comprehension
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level of the children. Based on the analyzed data 73% of the teachers (Malayalam
medium) are successful in making the children do according to their instructions. But

in aided school the percentage is 94%.

Table 4.8. Issues faced by English Medium Students

Government Aided Total

Area
No. | Average | No. | Average | No.| Average | Min | Max

Couldn’t share
and consolidate 30 21.63 49 22.22 79 22.00 0 80
ideas in writing

Couldn’t
participate
effectively in
group activities

30 14.90 49 12.22 | 79 13.24 0 70

As per the table 4.8., 78% the students are able to share their ideas and
consolidate them into written form. Comparing aided and Govt. Schools only slight
variations in visible in the percentage. Below one percent children are ahead in
Government Schools than aided schools.

As per the table 87% students are effectively involving in group works
according to the task. When we compare Government schools and aided schools.
Aided School children are better in involving group works.

From this table it is very much clear that majority of the students are able to
(80%) to take up group activities and share their ideas among the group members and
consolidate their tasks into a written document. In these two aspects the variations

between aided and Government schools very meager (one to two percent only).
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Table 4.9. Students’ Performance in classroom activities based on class
observation (Medium Comparison)

Malayalam Medium English Medium
Area
Very Good |Average Below | Very Good|Average Below
good average | good average
1. Asking No| 2 13 11 1 1 5 17 4
doubts and
questions % |7.41|48.15| 40.74 | 3.70 |3.70 |18.52] 62.96 | 14.81
2. Peer No| 1 16 8 2 0 7 15 5

Interaction on

academic % |3.7059.26 | 29.63 7.41 |0.00 |25.93| 55.56 | 18.52

activities

3. Languages |No| 4 15 6 2 1 5 14 7
zzzciilgefmup %|14.8155.56| 22.22 | 7.41 |3.70|18.52| 51.85 | 25.93

4. Individual [No| 0 | 17 9 1 0 | 10 14 3
thinking and
note % |0.00 |62.96| 33.33 | 3.70 |0.00|37.04| 51.85 | 11.11
preparation

5. Class No| 2 | 21 3 1 0 | 7 14 6
presentation
and language | % | 7.41[77.78| 11.11 | 3.70 | 0.00 [25.93| 51.85 | 22.22
used

6. Use of No| 0 8 15 4 0 1 21 5
Various
Learning
iiﬁ;ﬁﬁiﬁf “19%10.00|29.63| 5556 | 14.81 | 0.00|3.70| 77.78 | 18.52
Seminar,
Project,etc.

7. Use of Class |No| 0 4 18 5 0 0 18 9
library % |0.00|14.81| 66.67 | 18.52 |0.00|0.00 | 66.67 | 33.33

As per the data analyzed in table 4.9 (1) 45% of the children are not able to ask
questions and clear their doubts during the classroom process in Malayalam medium
classes. But 78% of the students are not good in communication with the teacher and
clear their doubts in English. 14.81% of the English medium students are below

average in this area.
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As per the table 4.9 (2) 63% of the children are interacting each other whenever
necessary in the classroom process in Malayalam medium class. But it is only 26% in
the English medium class. 74% of the students are poor in interacting each other in the
classroom process in the English medium classes.

It is obvious from the table 4.9 (3) only 22% children are using English as their
classroom language in the English medium class. But in the Malayalam medium it is
70%.

In table 4.9 (4) 37% of the Malayalam Medium students are not able to prepare
their notes from their own ideas and thoughts but 63% of the English medium students
are copying others ideas and thoughts in their notebook.

In table 4.9 (5) only 15% of the students are facing some problems in
presenting their ideas and thoughts whenever necessary in the classroom procedure.
When we consider English Medium class this percentage rises 74%.

In table 4.9 (6) Malayalam medium classes 55.56% of children are getting an
average chance for doing project, assignment, seminar, debate etc as learning strategy
and also nearly 15% are not at all taking up such tasks. In the English medium 77.78%
children are average in taking up this type of activities and 18.52% are not at all
interested in these learning techniques. 29.63% good enough to take up these tasks in
Malayalam medium class but only 3.70 English students good enough to attempt these
types of tasks.

In table 4.9 (6) No very good students in Malayalam and English medium in

the aspect of using library and periodicals. But nearly 15% students are good in using
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library in Malayalam medium but 0% in the English medium. All the English medium

students come under average and below average category. 33.33% are below average.

All together according to this table English medium students are poor in their

involvement in the classroom process compared to the Malayalam medium students.

Table 4.10. Students’ Performance in classroom activities based on class
observation (Medium Comparison)

Government Aided
Area Ver Below | Ver Below
gom}i’ Good| Average Average goog Good | Average Average

1. Asking doubts and| No | 1 8 10 3 2 10 18 2
questions % | 4.55 |36.36| 45.45 13.64 6.25 (31.25| 56.25 6.25
2. Peer Interaction No| O 7 12 3 1 16 11 4
on academic
activities % | 0.00 |31.82| 54.55 13.64 3.13 |50.00| 34.38 12.50
3. Languages used in| No | 0 8 11 3 5 12 9 6
group activities % | 0.00 |36.36| 50.00 13.64 | 15.63 |37.50| 28.13 | 18.75
4. Individual No 0 10 11 1 0 17 12 3
thinking and note
preparation % | 0.00 (45.45| 50.00 4.55 0.00 [53.13| 37.50 9.38
5. Class presentation | No | 0 11 9 2 2 17 8 5
and language used % | 0.00 |50.00| 40.91 9.09 6.25 |53.13| 25.00 15.63
6. Use of Various No| O 2 16 4 0 7 20 5
Learning strategies
like Assignment, % |[0.009.09| 72.73 | 18.18 | 0.00 [21.88| 62.50 | 15.63
Seminar, Project,etc.
7.Use of Class No 0 0 18 4 0 4 18 10
library % |0.00 | 0.00| 81.82 | 18.18 | 0.00 [12.50| 56.25 | 31.25

This table 4.10 (1) compares the performance of the children from Govt. and

Aided schools. 4.55% Govt. School students are very good in asking questions and

interacting with the teacher, it is 13.64% of students are below average in Govt.

schools but it is only 6.25% in Aided schools.
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In table 4.10 (2) peer interaction in class room 31.82% is good in Govt. schools
but in aided school it 50%. Average students are 54.55% Govt. Schools but it is
34.38% in aided schools. In table 4.10 (3) 15.63% children’s classroom language is
suitable to the medium in aided schools but it is 0% in Government schools.

In table 4.10 (4) both Govt. and Aided Schools children are not very good in
free thinking and developing notes on their thoughts. In this area majority of Govt.
and aided school students (50%-55%) comes under average category. In table 4.10
(5) this aspect no notable difference between aided and Govt. schools.

In table 4.10 (6) attempting seminars, projects and assignments there were no
very good students in both Govt. and aided school. In both Govt. and aided schools
below average students 15% to 18%. In 4.10 (7) using library and periodical 100%
students comes under average and below average in Govt. School. In aided school
12.50% are good but 31.25% are below average.

Table 4.11. Issues faced by English Medium Students

Government Aided Total
Area
No. | Average | No. | Average | No. | Average | Min | Max
a. Creative
Performance are 23 | 42.83 33 31.33 56 | 36.05 2 90

not effective

b. Not able to prepare

e 0 23 | 23.00 |41 | 2122 | 64| 21.86 2 80
notes individually
¢. Peerinteractionis | oy | 3y 14 |34 | 2791 |56 29.18 1 90
not possible
d. Couldn’tcomplete | ) | 5160 | 41 | 2120 | 63| 21.41 2 80

home assignment
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In table 4.11 (a) 57% of the Government school children are able to perform
creatively in the class but in the aided school it is 69%. In table 4.11 (b) totals it is
64%.78% of the children are able to write individually without the help of others.

Only 2% of variation between Government and aided schools in these aspects.

In table 4.11 (c) 68.86% of the children are capable of interacting mutually and
with the teacher independently in English. Aided school children are better
performances (3%) in this particular aspect. In table 4.11 (d) 79% of the children are
taking up home works effectively. The Government and Aided schools are same in

this particular area. Less than one percent difference between them.

In these four particular aspects 22% to 35% of the English medium students
facing problems creative performance, teacher pupils and peer interaction, individual
note making, home assignments these are the four aspects considered and nearly 70%
of the children do not have any problem with the medium.

Table 4.12. Classroom activities and Portfolios (Based on Class Observation)
Medium wise

Malayalam medium English medium
Area Very Good|Average Below |Very Good|Average Below
good average|good average
Notebooks No| O 13 13 1 0 13 14 0
% (0.00|48.15| 48.15 | 3.70 |0.00 |48.15| 51.85 | 0.00
Student Products and No| O 7 17 3 1 7 12 7
Portfolios % (0.00]2593| 62.96 | 11.11 |3.70(25.93| 44.44 | 25.93
Participation in Learning | No | 1 11 14 1 1 8 16 2
Activities % |3.70140.74| 51.85 | 3.70 |3.70(29.63| 59.26 | 7.41

In table 4.12 writing in note books evolvement of products like portfolio and
total participation of the children these are the three focused areas considered in this
table. Very good students in these three aspects are below 3% only. 48% are good and
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48% are average in writing the notes in Malayalam medium 56% and 40% in English

medium.

From the table developing port folios and products 26% students are below

average in English medium classes but only 11.11% in Malayalam medium classes

under this category.

In the table 44% of the children are fully involved in the classroom activities

(very good, good). But in English medium it is only 33%. 7.41% of the students are

below average in this aspect, but in Malayalam medium it is only 3.7%. As a whole,

participation of English medium children in the classroom activities is comparatively

less than Malayalam medium students.

Table 4.13. Classroom activities and Portfolios (Based on Class Observation)
Management wise

Government Aided
Area
Very Good | Average Below | Very Good | Average Below
good average | good average
No| O 8 14 0 0 18 13 1
Notebooks
% 10.00|36.36| 63.64 0.00 0.00 | 56.25 40.63 3.13
Student Products and No| © 7 13 2 1 / 16 8
Portfolios % |0.00/31.82| 59.09 | 9.09 |3.13|21.88| 50.00 | 25.00
Participation in No| 1 6 14 1 1 13 16 2
Learning Activities | % |4.55|27.27 | 63.64 455 |3.13|40.63 | 50.00 6.25

36.36% of students are good in preparing notes properly and regularly and

63.64% students are average in this aspect in Government schools. Aided Schools

56.25% are good and 40.63% are average. Negligible percentage comes under very

good, and below average category.
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31.82% children are good and 59.09% are average in preparing portfolio and
products as a result of classroom process on Government schools. 21.88% are good
and 50% are average in aided schools. 25% comes under below average category in
aided schools.

27.27% are good and 63.64% are average in class room participation in the
activities in Government schools. 40.63% are good 50% are average in this aspect in
aided schools.

Table 4.14. Parents’ Involvement in English Medium Schools

Government Aided Total
Area

No. | Average | No. | Average | No. | Average | Min | Max
To do Home Work 29 46.38 45 38.33 74 41.49 5 90
Providing Learning 29 | 5179 |48 | 6979 | 77 | 6301 | 2 | 100
Materials
Understands
Wards Progress in 29 49.31 48 54.98 77 52.84 2 95
learning

Communicating with

. 29 4897 | 48 | 58.06 77 54.64 2 | 100
teachers about learning

59% of the parents are not able to help their children in doing their home
works. 61.66% of the aided schools. Parents are struggling to help their students. But
only 53.62% comes under this category in Government schools (English medium).

37% parents could not provide sufficient learning materials to their children in
the English medium classes. 48.21% of parents come under this category in

Government schools. But in aided schools it is only 30.21%.
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47.16% parents are not aware of their children’s achievement level (English
medium). In this aspect aided schools are better than Government schools.

45.36% of the parents are not able to discuss with teachers about their
children’s learning achievement status. Aided school parents are better (58.06%) in
this aspect but only 48.97% Govt. School parents are capable of assessing their

children and interacting with the teacher in English medium classes.

Table 4. 15. Suitable family atmosphere to learn in English medium
(Teacher Response)

Government Aided Total
Area
No. Yo No. Yo No. Yo
0-10 3 10.00 10 20.41 13 16.46
11-20 1 3.33 4 8.16 5 6.33
21-30 8 26.67 5 10.20 13 16.46
31-40 3 10.00 4 8.16 7 8.86
41 -50 4 13.33 8 16.33 12 15.19
51 -60 5 16.67 5 10.20 10 12.66
61 -70 1 3.33 2 4.08 3 3.80
71 - 80 4 13.33 4 8.16 8 10.13
81 -90 0 0.00 5 10.20 5 6.33
91 -100 0 0.00 0 0.00 0 0.00

16.46% of the teachers believe that only 0-10 percentage of children have the
family atmosphere suitable to English medium education. 6.33% of the teachers
believe that 11-20 percentage children have this suitable homely atmosphere. 16.46%
teachers think that 21-30 percentage children have the family atmosphere suitable to
the English medium education. 8.36% teachers think that 31-40% of the children have
the homely atmosphere suitable to the medium of education nearly 63% of the
teachers believe that only 50% of the children have the family atmosphere suitable to

the English medium education. Only 46% teachers believe that above 70% children’s
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family atmosphere suitable to the English medium education. All together majority of

the teachers believe that a great portion of their children have no suitable atmosphere

in their to support English medium education.

Table 4. 16. Participation of parents in CPTA (%) — Teachers’ Response

Government Aided Total
Statement
No. of No. of No. of .
Teachers Average Teachers Average Teachers Average | Min | Max

Participating in
CPTA 29 78.10 48 72.17 77 74.40 5 100
Participates in
CPTA, gives 30 | 4200 | 49 | 4498 | 79 | 4385 | 0 | 95
suggestions and
opinions

Participation of parents in CPTA is 74.40% according to this table in the

English Medium classes. 78.10% Government school parents are participating in the

CPTA. But 74.40% of the aided school parents are participating in the CPTA.

43.85% of the parents are participating in CPTA and involving in the
discussion and presenting their opinion in the meeting. 58% of the parents in
Government schools are not interested in discussion they are simply participating in

the meeting. But in aided schools 55% of the parents are newly participating without

any response in the meeting.
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Table 4. 17. Frequency of CPTA conducted in the year 2018-19

Number of CPTA
meetings Government Aided Total
conducted/Academic Year
Two 0.0 12.5 7.4
Three 54.5 50.0 51.9
Four 36.4 25.0 29.6
Five 9.1 12.5 11.1
Total Nos. 11 16 27
Percentage 100 100 100

Two CPTA meetings conducted in only 2 aided schools (7.4%) in this
academic year. 51.9% of the schools conducted three CPTA meetings. 29.6% schools
conducted four CPTA meetings. 11.1% of schools conducted five meetings.

93% of the schools conducted three or more CPTA meetings in this academic
year. Government schools conducted more CPTA meetings than Aided schools. 40%
of the school conducted four or more CPTA meetings.

Table 4. 18. Participation of parents in CPTA (%) — H.M.’s Response

Percentage Government Aided Total
Below 50 9.1 0.0 3.7
50-75 27.3 56.3 44.4
75 - 100 63.7 43.8 51.8
Total Nos. 11 16 27
Percentage 100 100 100

3.7% of the schools conducting CPTA meetings with below 50% participation
of the parents. 44.4% of schools conducting CPTA meetings with 50-75 percent
participation. 51.8% of schools are better in parent participation in the CPTA meeting

with 75-100 percent.
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Parent participation in CPTA meetings in Government schools are better than

aided schools. 63.7% of Government schools have 75 to 100 percent participation but

in aided schools it is only 43.8%.

Table 4. 19. Whether Pupils’ performance & products are presented in CPTA

H.M.’s Response (%)

Response Government Aided Total
Yes 45.5 62.5 55.6
No 54.5 37.5 44.4

Total Nos. 11 16 27

Percentage 100 100 100

55.6% of the CPTA meetings are conducted effectively using some activities
and learning models presented in it. Parents are convinced using products and port
folios in English medium itself. Aided schools are better in this aspect. 62.5% aided
schools are conducting CPTA effectively, but only 45.5% Government schools uses
products and portfolio in the CPTA in English medium Classes.

Majority of the school are not conducting monthly CPTAs and 44.4% of the
schools are not conducting the CPTA as it is visioned by the curriculum.

Table 4.20. Whether Teachers interacts in English during CPTA meetings of
English medium classes - H.M.’s Response (%)

Response Government Aided Total
Yes 9.1 12.5 11.1
No 90.9 87.5 88.9

Total Nos. 11 16 27

Percentage 100 100 100
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11.1% English medium teachers are using English in the CPTA meeting to
address the parent. 89% of the CPTA are conducted in the mother tongue. 12.5%
aided school teachers using English in the parents meeting.

89% teachers are not using English in the CPTA meeting in the English

medium classes. They are using their mother tongue in the meeting.

4.3 OBJECTIVE: 3

To study the transactional problems if any facing by the teachers handing

classes in English medium at UP level.

Table 4.21. Choice of English Medium Classes for teaching - Teacher Response

Management Gender
Decision Maker (%) (%) Total
Government Aided | Female | Male
Self-decision 20.0 18.4 15.1 26.9 19.0
SRG decision 40.0 18.4 28.3 23.1 26.6
Transfer 33.3 2.0 11.3 19.2 13.9
Decision of HM 6.7 61.2 45.3 30.8 40.5
Total 100 100 100 100 100

From the above table 19% of the teachers are selected English medium classes
by their own decision. But at the same time 26.6% of teachers are taking these classes
by the SRG decision. 139% of teachers were forced to take these classes, because they
are transferred to these schools after the scheduling of time table. 40.5% of schools

heads are taking decision about the teachers taking classes in English medium.
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While comparing the Govt. and Aided schools, 20% of teachers are taking
these classes by their own decision, but in Aided schools it is 18.4%. It shows that a
slight difference is there in between Govt. and Aided schools.

40% and 18.4% of teachers are handling English medium classes by SRG
decision in Govt. Schools 33.3% of teachers are compelled to handle English medium
classes why because at their transfer. But in aided school 2% of teachers wanted to
take English medium classes because of their transfer. Comparing with Govt. schools,
it is very less.

As per the decision of HMs in Govt. schools 6.7% teachers and 61.2% teachers
are handling English medium classes respectively. In aided schools the HMs are
taking decisions about the teacher’s ability to teach in English medium.

While considering the Gender, 15.1% of Female teachers and 26.9% male
teachers are handling English medium classes by their own decision. But by SRG
decision 28.3% of female and 23.1% of male teachers are handling English medium
classes respectively. But in case of transfer 11.3% female and 19.2% male teachers are
compelled to take English medium classes. By the decision of HM 45.3% of female
teachers and 30.8% of male teachers are handling classes in English medium.

The above table shows the trend such as most of the teachers in Govt. schools
are taking English medium classes by SRG decision.

It also shows that, while considering the gender nearly half of the female
teachers is taking English medium classes. At the same time the number of male
teachers is also not very less in handling English medium classes. The schools heads

are also taking same decisions in this. In case of self decision of teachers, the ratio of
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male teachers is more than female teachers. It shows that, male teachers are willing to

take classes in English medium.

Table 4.22. Willingness of teachers to handle English medium classes — H.M.

Response
Response Government Aided Total
Yes 63.6 81.2 74.1
No 36.4 18.8 25.9
Total 100 100 100

By analyzing the table 63.6% of Govt. school teachers is willing to take class
charges in English medium classes. But in aided school 81.2% of teachers are willing
to take class charge of English medium. In aided school 18.8% of teachers are not
willing to take charge of the English medium classes.

From the analysis of the data, while comparing with Govt. Schools, most of the

teachers from aided schools are willing to take the classes charge of English medium.

Table 4.23. Criteria for assigning English medium classes to teachers - H. M

Response

Criteria Government Aided Total
Qualification 27.3 25.0 25.9
Interest of teacher 27.3 12.5 18.5
SRG decision 27.3 43.8 37.0

Forcefully 9.1 0.0 3.7
0.0 18.8 11.1

Total 100 100 100

The table shows that in aided schools. 43.8% of teachers are taking class
charge of English medium classes by the SRG decision. But among Govt. school
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teachers it is 27.3% while considering the qualification, interest and SRG decision, the
percentage of Govt. school teachers are ie. 27.3%. But at the same time 9.1% of Govt.
School teachers are stating that they are handling classes because of (situational)
pressure.

In aided schools 25% of teaches are decided by the HM to take class charge of
English medium and 27.3% of teachers are decided by the HM to take English
medium classes.

From the data analysis, in Govt. schools, the teachers are allotted to the English
medium classes, by considering their qualification. Teachers interest, and SRG
decision.. But in aided schools most of the teachers are selected to English medium
classes by the SRG decision only. But in % of the teachers are directed by the HMs to
the English medium classes.

In Govt. Schools nearly 10% of teachers are allotted to the English medium by
their qualification and SRG decisions.

Table 4.24. Language selected for preparing Lesson Plans of English medium
class teachers — Teacher Opinion

Management Gender
Medium Total
Govt. Aided Female Male
Malayalam 53.3 57.1 52.8 61.5 55.7
English 36.7 34.7 39.6 26.9 35.4
Both 10.0 8.2 7.5 11.5 8.9
Total 100 100 100 100 100

The table expresses in Govt. Schools 53.3% teachers and in aided schools

57.1% of teachers are preparing their lesson plan in Malayalam for English medium
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classes. Nearly 4% of differences is shown in this. But, in English medium lesson plan
preparation Govt. schools teachers are 36.7% and aided school teachers are 34.7%. It
shows a 2% of differences among them. 10% of teachers from Govt. Schools and
8.2% of teachers from aided schools are preparing their lesson plans in both medium.

The table shows that 61.5% of made teachers and 52.8% female teachers are
writing their lesson plan in Malayalam 39.6% of female teachers and 26.9% male
teachers are preparing their plan in English. 7.5% of female teachers and 11.5% male
teachers are preparing their plan in both.

From the study it is found that, most of the aided school teachers are writing
their plans in Malayalam medium. While considering the Gender, most of the male
teachers are preparing Malayalam Plans. In case of English medium plan preparation
nearly 2% of difference is seen among Govt. and Aided school teachers. In this, nearly
13% of female teacher are preparing their plan in English while comparing with the
male teachers.

In the preparation of teaching plan is both mediums, there is a very small, ie
2% of difference is seen among Govt. and Aided school teachers.

4.25. Reason for preparing Malayalam Lesson Plans in English medium classes
by the teachers - Teachers’ Opinion (%)

Statements Government Aided Total
Teacher texts are 60.00 75.51 69.62
not available
HM doesn’t insist 0.00 4.08 2.53
Lack of 6.67 12.24 10.13
confidence
None of the 6.67 8.16 7.59
above
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From the table 60% of Govt. school teachers and 75.51% of aided school
teachers are commended that lack of English medium handbook is a great problem for
them to prepare their plans in English. 6.67% Govt. School teachers and 12.25% of
aided school teachers are stating that they have lack of confidence to prepare their
plan in English. 6.67% Govt. school teachers and 8.16% aided school teachers are also
states some other reasons for not writing their plan in English.

Lack of Handbooks or teacher texts causes a great problem for the teachers to
plan their lessons. The rate of percentage is higher in govt. school than in aided
schools. Most of the Headmasters make their teachers write the plan in English for
English medium classes.

Table 4.26. Whether any problems in preparing lesson plans in English —
Teacher Response (%)

Management Gender
Response Total
Govt. Aided Female Male
Yes 86.7 61.2 69.8 73.1 70.9
No 13.3 38.8 30.2 26.9 29.1
Total 100 100 100 100 100

This table shows that 86.7% of Govt. school teachers are telling that they are
facing some problems to prepare their plans for English medium classes. But in aided
schools 69.8% of teachers are admitting this. While comparing the same issue within
the gender, 73.1% of male teachers and 69.8% of female teachers are admitting this.
In govt. school 13.3% of teachers are very confident and they have no problem to
write their plan in English. At the same time among aided schools teachers they are

more confident i.e. 38.8% of them are not facing any problem to write their plan in
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English. Considering the same issue among gender 26.9% male teachers and 30.2% of
female teachers declared that they have no problem to prepare their notes in English.

Major numbers of teachers are facing some problems to write their plans in
English. Among this male teachers are higher than female teachers. Those who are
neglecting their problems, aided school teachers are more and of the same time female
teachers are also high.

Table 4.27. Problems in preparing teaching manual in English — Teacher
Response (%)

Statements Government Aided Total
Lack of model
Lesson plans in 73.33 53.06 60.76
English
Lack of training 63.33 53.06 56.96
Lack of support 30.00 30.61 30.38
materials
Lack of 13.33 12.24 12.66
confidence

The given table shows that 73.33% Govt. school teachers are admitting that the
lack of good model of teaching plan causes problem to them to write their own plan in
English. Compared to this, 53.06% of aided school teachers only said that they have
problem in preparing plan. The same amount of teachers from aided schools are also
said that they are not at all having a good discussion and materials in the cluster
training to prepare teaching plan in English. Equal percentage of i.e. 30% of teachers
is declared that, they cannot find out some suitable material for preparing their plan.

13.33% of govt. school teachers and 12.24% of aided school teachers are state that the
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fluency in English language cause problem to them to write their plan according to
their medium.

Most of the teachers are stating that they have problem to write their plan in
English, because of the lack of good models, materials and they can’t find out suitable
material for prepare their plan.

A large number of teachers are telling that fluency in English language is not a
problem to write their plan, suitable for the English medium classes.

Half of the teacher community admits that both the absence of good models
and the shortage of discussion about the English medium plan preparation is making
some problems among them.

Table 4.28. Language selected for preparing Lesson Plans of English medium
classes teachers (Management wise comparison) — H.M. Response (%)

Response Government Aided Total
Malayalam 45.5 62.5 55.6
English 45.5 31.2 37.0
Both 9.1 6.2 7.4
Total 100 100 100

This table shows that among Govt. School teachers, 45.5% of teachers are
preparing their plan in Malayalam and in English respectively. The head of
institutions are confirmed this. But in Aided schools 62.5% is preparing in Malayalam
and 31.2% in preparing in English. Considering this table 9.1% of Govt. school
teachers and 6.2% Aided school teachers are preparing their plan both in English and

Malayalam.
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The Heads of institutions were admitting that, most of the teachers, are

preparing their teaching plan in Malayalam for English medium classes. But in Govt.

Schools it is nearly equal. i.e. they are preparing plan in Malayalam and in English.

The headmaster is also approving that, below 10% of teachers only preparing their

plan in both languages for taking classes. While comparing with govt. school teachers,

most of the aided school teachers are making their plan in Malayalam.

Table 4.29. Preparation and use of lesson plan by the teachers of English medium
class teachers — Observation Schedule - Medium wise comparison (%)

Malayalam medium

English medium

Statements
Very Below | Very Below
Good Good | Average Average | Good Good | Average Average
Teacher prepares
Lesson Plan 0.00 [59.26| 33.33 7.41 0.00 | 44.44 | 51.85 3.70
Effectively
Teacher uses lesson |, 55 170 37| 2503 370 | 0.00 | 59.26 | 40.74 | 0.00
plan effectively

From the analysis of the table 59.26% of Malayalam medium teachers are

planning their lesson in a good manner. 33.33% teachers are doing their planning in an

average manner. None of the teachers are doing their planning in a very good manner.

But at the same time 7.41% of teachers in Malayalam medium classes are planning

their lesson in below average manner.

70.37% of Malayalam medium teachers are performing their classroom

activities according to their planning in a good manner. 25.93% is in average and

3.70% in below average manner.
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In English medium nobody is planning their activities in a very good manner.
But at the same time 44.44% of teachers are planning their lesson in good manner.
51.85% in average and 3.70% is in below average manner.

In case of performance of the class activities according to their planning
59.26% is in good method. 40.74% in average manner. Nobody is in below average.

From the analysis of the given data, in case of planning and performing
classroom activities, most of the teachers in Malayalam and English medium were
doing in a good manner. It also shows that a good planning take place only in
Malayalam medium. In English medium only average planning is taking place by the
teachers. The ratio of below average is comparatively less.

In case of performance of classroom activities according to their planning, most
of the teachers from Malayalam medium are doing it in a good manner. But in English
medium it is comparatively less. In case of average performance the percentage is
high in English medium. In Malayalam medium it is comparatively less. It shows a
good trend such as most of the teachers are planning their lessons and performing it in

the class in a very well manner.

4.3 OBJECTIVE: 4

To study the differences if any between Govt. and Aided Schools in terms of the
class room transaction by teachers in English Medium classes at Upper Primary

Level.
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Table 4.30. Preparation and use of lesson plan by the teachers of English medium
class teachers — Observation Schedule - Management wise comparison (%)

Government Aided
Statements
Very Below | Very Below
Good Good |Average Average| Good Good |Average Average
Teacher prepares
Lesson Plan 0.00 | 4545 | 45.45 9.09 | 0.00 | 56.25 | 40.63 3.13

Effectively

Teacher uses lesson 0.00 | 54.55| 45.45 0.00 0.00 | 71.88 | 25.00 3.13

plan effectively

The same questions are also repeated in the govt. and aided sector. In case of
teachers planning, in Govt. Sector 45.45% of teachers are doing it in good and average
manner respectively. But in Aided schools, it is high i.e. 56.25, and averagely it is
40.63%, 9.09% of Govt. School teachers are very poor in their planning. In aided
schools, it is comparatively very less.

In case of class room performance according to their planning, in Govt.
schools, 54.55% teachers are doing it in orderly arranged way. 45.45% is in average —
condition. But in aided schools 71.88% of teachers are planning well and their class
room performance in systematically arranged. 25% of is only doing it in average
manner.

From the data analysis about the class room performance of teachers in most of
the teachers from aided schools are performing it in good manner. Comparing with the
above, the govt. school teachers are little bit behind in their planning and performing
classroom activities. The number of average teachers, in planning and performing
their classroom activities are high in Govt. schools, but in aided schools it is

comparatively less.
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